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INVOLVING A CHILD OR YOUNG PERSON AS INTERPRETER

There can be many positive outcomes for family members when children or young people
act as language brokers. However, each situation should be evaluated to determine if there is
potential for affecting the young person negatively.

The following are questions you can ask to make this determination:

O Is the topic to be brokered age-appropriate for the child?

O Is the topic or situation of a sensitive nature?

O Does it have the potential to become tense or embarrassing for the parent or the child?

O Could the issue potentially involve the police?

O Is the child the topic of the discussion? (e.g. a teacher providing criticism about the child to the
parent).

O Will the parent require more than translation (e.g., will they need an explanation on how a sys-

tem orprocess works, will they have to fill documents, etc.)?

If you believe one of the above is possible, then try to arrange for one of: 1) a
formal interpreter or 2) a staff member or 3) a volunteer from your organization.
If this is not possible, ask the parent if they know of another adult (a friend or a
family member) who could accompany and interpret for them.

A child language broker might be the only option either because an adult
interpreter is not available, the parent refuses, or the above conditions do
not apply to the language brokering situation.
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CHILDREN OR YOUNG PERSONS AS LANGUAGE BROKERS MIGHT:

O Be apprehensive about being language brokers due to past negative experiences with the practice.

O Feel as if they bear the brunt of racist and xenophobic attitudes due to their role as language brokers.

Example: A child interprets for her mother at a store and asks a question to the
sales person. The sales person asks to the girl if she and her mother are in the
right store.

[J Not enjoy using their first language or showing their culture of origin due to xenophobic or racist
attitudes.

[J Have feelings of frustration towards their parents and perceive them as incapable of acculturating.

[J Not be emotionally removed from the situation like a formal interpreter would be.

OJ Feel awkward translating highly personal details about their parents or family members.

O Feel ill-equipped to provide translation in formal settings.

O Feel uncomfortable because they often do more than translation; they explain expectations,
processes, culture, contexts, etc.

PARENTS OF CHILD LANGUAGE BROKERS MIGHT:

[J Believe the children will better understand the situation and be more capable of advocating for the
family rather than a formal interpreter.

O Prefer to keep the issues "within the family" and be apprehensive about sharing personal information
with an unfamiliar interpreter.

[ See children's participation in language brokering as part of a collaborative family effort.

[J Be worried about role reversal or feel that their child is getting too much attention.

[J Be experiencing feelings of anxiety or frustration about their inability to speak the language and
having to depend on their child for communication.

THE
IMMIGRANT

EDUCATION
SOCIETY




References

Banas, J. R., Wallis, L. C., Ball, J. W., & Gershon, S. (2016). Adolescent healthcare brokering: Prevalence,
experience, impact, and opportunities. Journal of School Health, 86, 898-905.

Cila, J. & Lalonde, R. N. (2015). Language brokering, acculturation, and empowerment: Evidence from South
Asian Canadian young adults. Journal of Multilingual and Multicultural Development, 36, 498-512.

Cline, T, Crafter, S., & Prokopiou, E. (2014). Child interpreting in school: Supporting good practice. Nuffield
Foundation. URL http://www. nuffieldfoundation. org/sites/default/files/files/Child% 20Language%
20Brokering.

Corona, R, Stevens, L. E,, Halfond, R. W, Shaffer, C. M., Reid-Quifiones, K., & Gonzalez, T. (2012). A qualitative
analysis of what Latino parents and adolescents think and feel about language brokering. Journal of
Child and Family Studies, 21, 788-798.

Dorner, L. M., Orellana, M. E, & Jiménez, R. (2008). “It’s one of those things that you do to help the family”
Language brokering and the development of immigrant adolescents. Journal of Adolescent Research,
23, 515-543.

Guan, S. A., Nash, A. & Orellana, M. E. (2016). Cultural and social processes of language brokering among Arab,
Asian, and Latin immigrants. Journal of Multilingual and Multicultural Development, 37, 150-166.

Guntzviller, L. M., Jensen, J. D. & Carreno, L. M. (2017). Latino children’s ability to interpret in health settings: A
parent-child dyadic perspective on child health literacy. Communication Monographs, 84, 143-163.

Hall, N. & Guéry, E (2010). Child language brokering: Some considerations. mediAzioni, 10, 24-46.

Hua, J. M. & Costigan, C. L. (2012). The familial context of adolescent language brokering within immigrant
Chinese families in Canada. Journal of Youth and Adolescence, 41, 894-906.

Kam, J. A. & Lazarevic, V. (2013). The stressful (and not so stressful) nature of language brokering: Identifying
when brokering functions as a cultural stressor for Latino immigrant children in early adolescence.
Journal of Youth and Adolescence, 1-18.

Orellana, M. E, Dorner, L., & Pulido, L. (2003). Accessing assets: Immigrant youth’s work as family translators or
“para-phrasers”. Social Problems, 50, 505-524.

Pantin, H. et al. (2003). Familias unidas: The efficacy of an intervention to promote parental investment in
Hispanic immigrant families. Prevention Science, 4, 189-201.

Perry, K. (2014). “Mama, sign this note”: Young refugee children’s brokering of literacy practices. Language Arts,
91, 313-325.

Shen, Y., Kim, S. Y., & Benner, A. D. (2019). Burdened or efficacious? Subgroups of Chinese American language
brokers, predictors, and long-term outcomes. Journal of Youth and Adolescence, 48, 154-169.

Su, T. E. & Costigan, C. L. (2009). The development of children’s ethnic identity in immigrant Chinese families in
Canada: The role of parenting practices and children’s perceptions of parental family obligation
expectations. The Journal of Early Adolescence, 29, 638-663.

Umaiia-Taylor, A. J. (2003). “Language brokering as a stressor for immigrant children and their families” In M.
Coleman & L. Ganong, Points & counterpoints: controversial relationship and family issues in the 21st
century (an anthology) (pp. 157-159). Los Angeles: Roxbury.

Villanueva, C. M. & Buriel, R. (2010). Speaking on behalf of others: A qualitative study of the perceptions and
feelings of adolescent Latina language brokers. Journal of Social Issues, 66, 197-210.

Weisskirch, R. S. (2010). Child language brokers in immigrant families: A overview of family dynamics.
mediAzioni, 10, 68-87.

Valenzuela, A. (1999). Gender roles and settlement activities among children and their immigrant families.
American Behavioural Scientist, 42, 720-742.

This project was funded by The City of Calgary’s Change Can’t Wait Initiative

Calgary |%8

THE
IMMIGRANT
EDUCATION

SOCIETY




